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ABSTRACT 
Educational equity has emerged as a central concern in global education discourse, shaped by historical 
injustices, persistent socioeconomic disparities, and evolving policy frameworks. This paper explores 
educational equity from multiple global perspectives, tracing its historical roots, theoretical foundations, 
and implementation across diverse cultural and political contexts. It investigates how educational systems 
address or exacerbate inequality, drawing on theories of social justice and critical pedagogy. The study 
includes comparative case studies from Mongolia, New Zealand, Finland, and other regions to illustrate 
how different nations conceptualize and implement equity-oriented educational reforms. It further 
discusses the impact of COVID-19 on existing disparities, the role of technology in bridging educational 
gaps, and the importance of community engagement and advocacy in shaping equitable outcomes. 
Through an interdisciplinary lens, this paper emphasizes the need for context-sensitive, inclusive, and 
collaborative approaches to realize meaningful educational equity globally. 
Keywords: Educational Equity, Global Education Policy, Social Justice in Education, Critical Pedagogy, 
Educational Inequality, Comparative Case Studies, COVID-19 and Education. 

INTRODUCTION 
Education is a basic human right essential for personal and social development. It enables individuals to 
reach their potential and contribute to their communities. Highlighting education's role in tackling local 
challenges reveals the intricacies of education systems and the difficulty in integrating relevant policies 
and practices. The COVID-19 pandemic has exacerbated existing inequalities, particularly through school 
closures. Understanding equity in education requires examining diverse global practices and experiences. 
Since the late 20th century, there has been a push to create more equitable education systems. However, 
discussions often overlook gender, race, and political factors intrinsic to education's broader systemic 
context. While scholarly work has gained a global perspective, equity concepts predominantly reflect 
English-speaking contexts, sidelining insights from the Global South, where inequities are deeply 
entrenched in political and economic structures. To effectively address these disparities, it is crucial to 
adopt alternative perspectives that inform equity-oriented interventions in education [1, 2]. 

Historical Context of Educational Equity 
Issues related to equity and diversity in education have a long history and are rooted in broader societal 
contexts. Both policy agendas have been considered as problems of social justice for some time. 
International policies that focus on equity and diversity have arisen from this background, but have also 
helped to bring about changes in societal values and practices. The most known of these is the Education 
for All initiative and the subsequent Sustainable Development Goal on education. The conventional 
understanding of educational equity, which emphasized the absence of differences in measurable 
educational outcomes associated with social status or demographic characteristics, has been expanded. 
The most recent definition of educational equity is “all students can access an education of a quality that is 
comparable to that of their peers, regardless of their personal and socio-economic circumstances.” This 
definition addresses various dimensions of equity as follows. (1) All students have access to quality 
schooling. Comprehensiveness of schooling is recognized as an important equity criterion. (2) All 
students can learn to a minimum level of proficiency. Equality of learning opportunities is also recognized 
as a key fairness criterion based on the argument that socio-economically disadvantaged students should 

EURASIAN EXPERIMENT JOURNAL OF HUMANITIES AND 

SOCIAL SCIENCES (EEJHSS)                          ISSN: 2992-4111                                                                       

©EEJHSS Publications                       Volume 7 Issue 2 2025 

file:///C:/Users/KIU%20WESTERN/Desktop/59/kiu.ac.ug


 
 
https://www.eejournals.org/                                                                                                        Open Access 

 
This is an Open Access article distributed under the terms of the Creative Commons Attribution License 
(http://creativecommons.org/licenses/by/4.0), which permits unrestricted use, distribution, and reproduction in any medium, 
provided the original work is properly cited 
 

Page | 104 

have a fair chance to receive cognitive achievement aligned with their capabilities. (3) All students can 
learn to a level of proficiency that enables them to seek either higher education or occupational skills. In a 
knowledge-intensive society, there is an extreme emphasis on the economic role of education. These more 
nuanced definitions of educational equity have pushed the policy agenda to expand the scope and to alter 
the emphasis of equity policies and interventions. Since then, equity in education has become a goal 
everywhere: in development agency agendas, in research and practice, and also in policy dictating the 
ascent of nations. The newest and most concrete definition of educational equity is that all students can 
access an education of a quality that is comparable to that of their peers, regardless of their personal and 
socio-economic circumstances. This definition acknowledges the multidimensionality of equity in 
education and addresses the consideration of two important fairness criteria. It also emphasizes that 
education and other public and private social institutions should ensure financial, institutional, and 
employability equality in utilizing resources concerning student characteristics for educational 
opportunity fairness [3, 4]. 

Theoretical Frameworks 
In recent decades, educational inequality has been studied from various social science perspectives, 
enriching the understanding of its causes and implications across different contexts. However, these 
perspectives often exist in isolated academic silos, which has resulted in a fragmented understanding of 
educational inequality. This lack of an integrated framework is concerning, especially as educational 
disparity exacerbates in the wake of the COVID-19 pandemic. There is a pressing need to synthesize 
multidisciplinary knowledge on educational equity while maintaining the unique insights from each 
discipline. This study identifies three dimensions where perspectives on educational inequality vary: 
theoretical framing, empirical evaluation, and conceptualization of education's role in inequality. By 
examining these dimensions, insights can be sharpened, revealing the strengths and weaknesses of 
different disciplinary approaches and fostering collaboration. Research correlating educational attainment 
among youth tends to be led by economics, utilizing longitudinal surveys. Meanwhile, education sciences, 
pedagogy, and psychology explore school-level discrepancies in educational attainment. Different 
disciplines also frame the issue of educational inequality distinctly: philosophy and political science 
typically address it as an issue of individual justice rooted in equality notions, while sociology and social 
justice studies view it through a social justice lens, and education policy often regards it as a societal 
threat [5, 6]. 

Social Justice Theories 
The primary intent of this overview is to provide an understanding of four approaches to social justice 
theories as researched by relevant education scholars. Some systemic and institutional determinants for 
the management of each approach are also highlighted and discussed in general. Due to the vagueness 
and unboundedness of social justice, it is recently debated in the sphere of educational equity and has 
grounded support from various perspectives such as a social justice approach, recognition, and the 
teaching of controversial issues. In the more narrowly defined, education scholars try to connect it to 
educational institutions by exploring the punitive or stabilising nature of education. Education is broadly 
understood here as any planned influence of one individual or group over the capacities, character, or 
thinking of another individual or group, including both formal schooling, non-formal, and informal 
settings. To facilitate this discourse and understanding of the local context of social justice in education, 
four approaches to social justice, of which education scholars are proponents, are discussed. These 
approaches are mostly interdependent and co-constructed. The review of these approaches focuses on the 
main definitions and aspects of social justice, but avoids a detailed discussion of their systemic and 
institutional determinants. Social justice, while primarily state-driven in most developed democracies of 
the world since the end of the Second World War, has increasingly become a buzzword amongst the 
masses since the financial meltdown and subsequent recession in 2007-2008. Globalisation is accountable 
for the breakdown in the social contracts on which these countries were based, namely the distribution of 
resources and opportunities, radically in favour of the wealthier strata of the populace in most parts of the 
world. However, education remains the centre of attention, due to the breakdown in the implementation 
of these policies at ground level [7, 8]. 

Critical Pedagogy 
Critical pedagogy seeks expanded awareness of politics, power, privilege, and oppression within the 
context of schooling. In this cultural moment, much has become clear. Educational systems and 
structures that uphold values of equity, access, and justice must be called into question. Critical pedagogy 
begins with naming the world as it is, and it seeks to develop a lens for recognizing how power operates 
throughout institutions and spaces. Educators committed to this work develop practices for particularly 
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difficult aspects of critical pedagogy: rearing students who take up they’re his/her/their intellectual 
responsibilities and live conscious and accountable lives; crafting learning contexts and curricula that 
interrogate boundaries; and maintaining a kind of passion in the pursuit of hope in the everyday 
interaction and practice of teaching critical pedagogy. In the recognition that critical pedagogy is not yet 
situated practice, an admittedly personal account is offered as a mode of inciting (indeed begging) 
conversation about challenges of educational equity practice writ large. Recognizing that wise and well-
intended educational theorists/practitioners differ in their approach to teaching the practices of 
PCK/TPCK, the author offers her account of efforts in facilitating learning about and developing 
relationships to equity-centered practice. While significant consideration has been given to the commonly 
held ideal outcomes for equity-focused professional development in teacher education contexts, a more 
difficult beginning task acknowledges the often misdirected expectations of the participants. Efforts must 
first and foremost seek to understand why equity-centered change is important, what a teacher’s 
individual and collective stake in the undertaking is, and how far current practices are from equity-
focused theories of equity-focused practice [9, 10]. 

Global Case Studies 
This section provides four examples of approaches to educational equity in different parts of the world 
that are being used to further explore options to the dominant Chilean policy option in a more equitable 
direction. Each example highlights an aspect of a possible alternative policy option that appeared to differ 
in significant ways from the approach pursued in Chile or most other countries, illustrating mechanisms 
of educational equity at work and how they could be implemented into the Chilean system. The intended 
audience is the Chilean leadership development program participants, but also educational leaders and 
politicians within their and in other countries. In the case of Mongolia, they focus on one of the four 
equity principles—proximity to school—that has received no serious attention in Chile since the late 
1980s, when it was dropped as a basic principle of educational equity. Nevertheless, this principle is used, 
for example, in Mongolia’s success in dramatically improving educational access. In New Zealand, they 
focus on the use of local participatory school governance and decision-making that has empowered 
communities. Educational success appears to be more dramatic than the largely unsuccessful efforts in 
Chile. In the case of Finland, they present teachers as the drivers of social development and the mode of 
teacher recruitment as a significant part of this case. Finland’s educational success has drawn 
international attention, and significant discussion has even taken place in Chile about learning from this 
model. Lastly, they will consider the strides in education introduction and the choice of a public school 
option. This country has drawn global attention for seeking to provide its services in a more equitable 
way, while recent indications are that mass privatization in education and related welfare services has 
taken on almost a life of its own [11, 12]. 

Policy Approaches to Educational Equity 
Policies addressing educational inequalities must grapple with the related class and race issues as well as 
the language realities of the communities where today's “failing” schools are most frequently located. 
These definitions of Berlin, idealist, and educational opportunity must focus on the desires, needs, and 
real-world experiences of the communities where schools are not living up to the ideologies enshrined in 
constitutions and statutes or the childhood aspirations of Americans. Policy agendas must also reflect the 
need to make real the dreams of parents and others that began the histories of these epic injustices. 
Education is the foundation for our economic, political, and spiritual futures. Policies and litigation must 
develop strategies that include parental inputs and community aspirations for the children most affected. 
Inattention to what parents actually wanted, and their dreams to which they necessarily sought access, 
could doom any attempts to bring equity to their schooling. Specific lessons can be drawn from the 
United States' explication of its civil rights demands. The structure of bridges that will lead to 
opportunity must include both the bricks of constructive as opposed to retaliatory action and a conscious, 
aggressive, and constant building of an inclusive vision of equity. In this endeavor, the focus must be on 
the nature of the rights, which must be framed broadly to include access, opportunity, and outcomes. In 
addition, the definitions of race must necessarily be considered broad enough to encompass the dialects 
and cultures that undergird the experiences of many children. As the educational world moves into the 
twenty-first century, it needs to be reminded that service delivery alone will not by itself diminish its 
inequities. The broad ideologies, structural realities, and social practices must also be modified. Such 
efforts must be pursued in ways that will enable the many and often competing interest groups to connect 
with each other’s concerns and thus work together to enhance equity and quality for all students who call 
a school their own [13, 14]. 
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Challenges to Achieving Educational Equity 
While equity is a primary focus of education worldwide, it is also recognized as a complex and often ill-
specified construct at both the global and national levels. In this focus on education, equity concerns the 
extent to which differences between groups of learners in terms of the opportunity to learn and outcomes 
of that learning can be explained or predicted by differences in educational resources or assessments. 
Present understanding of the equity construct, and the prior evidence related to it, dictates a focus on two 
of its dimensions: vertical equity and horizontal equity. The former holds that equity is present when 
subpopulations of students with less economic, social, or educational advantages are provided steeper 
slopes of access to educational resources or assessments, or are provided somewhat better opportunities to 
learn and educational outcomes, than are their more privileged counterparts. On the other hand, the latter 
holds that equity is present when educational resources or assessments are equally distributed across 
subpopulations of students, independent of the subpopulations’ opportunities to learn or educational 
outcomes. Overall, equity is expressed, and inequity is evident, only as calculations of relationships 
among differences between groups and amounts of resources or assessments across those groups. These 
amounts can include monetary investments such as salaries, as well as non-monetary investments such as 
lower student-to-teacher ratios. Equity and inequity are conceptualized as ratios of a dependent variable 
to an independent variable, with the realization that such ratios are imperfect. Some values of these ratios 
may range from 0 (or some other appropriate minimum) to +∞, and some values may be invalid. 
Differences in amounts are converted to proportions or fractional equivalents of the larger of the two 
amounts, which express inequality or inequity on a 0 to 1 scale, which can then be interpreted as a simple 
fraction or percentage of a whole. The 0 value indicates no difference, the 1 or 100% value indicates that 
all of one group received the resource or assessment, or opportunity to learn, and none of the other [15, 
16]. 

Role of Technology in Education 
Technology is advancing rapidly, influencing many life aspects. In education, primary school 
technological training is often not continued in secondary schools, which focus more on theory, 
neglecting practical learning. While theory is crucial, practical experience is equally important, marking a 
shift from traditional teaching methods to a focus on learning experiences and outcomes. Advances in 
technology provide new avenues for learning and communication, prompting various sectors to propose 
innovative educational perspectives. Emphasis is placed on transforming learning environments, 
understanding learner profiles, redefining teacher roles, integrating educational technologies (EdTech), 
revising curricula and assessments, and prioritizing quality education. Educational tech changes should 
be holistic rather than fragmented. Key considerations include how, when, and why technology is used, 
influencing the quality and success of education delivery. Effective teaching relies on pedagogical 
decisions regarding the educational tools used. Factors influencing technology’s implementation in 
education include the type of technology, testing timelines, educational goals, student demographics, 
teacher training, environmental aspects, and educational policies. Education demands significant time and 
resources, varying based on developmental maturity, cultural, demographic, economic, and physical 
factors of nations. In this context, educational technology is seen as a tool for imparting specific 
knowledge rather than an essential component for societal growth and survival [17, 18]. 

Community Engagement and Advocacy 
Community engagement describes various efforts to include stakeholders in some aspect of decision 
making, programming, or delivery. Advocates for educational equity specify actions they believe will 
ensure access to and success in school for particular communities. Community engagement may be 
informal and uncoordinated, or it may be heavily organized and planned. Approximately half of the 
initiatives in this group were aimed at raising awareness about inequities in education, gathering 
information or documenting injustices, amplifying the voices of affected communities, attracting and 
mobilizing resources, or supporting advocacy efforts. These initiatives were termed “advocacy” but 
differed from those described above in that they did not focus specifically on lobbying or political 
processes. As a result, they were not included in the advocacy category. Particularly salient interventions 
included those with some connection to a larger advocacy effort at the state or national level, such as 
efforts to change policies requiring a specific level of funding for schools or those to reduce the 
criminalization of students, particularly those of color. Frequently, it was the case that these efforts were 
pioneered by experienced advocacy organizations, which then plunged into the work of grassroots 
engagement and organizing. Some organizations, particularly larger ones based in urban areas, provided 
extensive assistance to grassroots organizations, helping them develop their message, pool resources, and 
identify audiences and strategies. At the same time, larger organizations were careful to ensure that their 
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efforts were grassroots-led and did not overshadow or “take over” the message and mobilization efforts of 
smaller organizations. The provision of initial seed funding and training allowed for the development of 
partnerships to address inequities in education on the part of organizations that may not have been able 
to do so otherwise [19, 20]. 

Measuring Educational Equity 
Many data sources exist on educational equity, yet consistent frameworks for interpreting this data are 
lacking. Equity is often seen as sameness, but a more useful perspective is through ‘fairness’; it relies on 
equality of treatment. While some may view equal treatment as fair, others might find unequal treatment 
acceptable, suggesting fairness may outweigh equality in contexts of equity. Research shows that even 
young children prefer equal resource distribution. In experiments, they chose boxes with fewer toys over 
those with more, indicating a natural aversion to inequality. However, people may accept unequal 
distribution if based on merit or need. For instance, unequal pay is often deemed fair when reflecting 
different levels of expertise or effort. An equitable education system can be defined in two ways: one 
treating all students equally and another recognizing fair differences in treatment for some students based 
on need. This raises complexities in the definitions of educational equity. Four interpretations of equity in 
education emerge, ranging from an emphasis on equal treatment to a focus on targeted support for 
disadvantaged groups. Metrics for assessing educational inequities can thus be derived from these 
interpretations [21, 22]. 

Future Directions in Educational Equity Research 
The 2020 global pandemic has changed how education is delivered and increased inequities in education 
throughout the world. Educational inequities existed long before the pandemic. However, the pandemic 
exposed how urgent it is to address inequities in educational access and opportunities, particularly in 
terms of online schooling, the forced pivot to technology. As different modes of education have been 
digitized, some groups of students suddenly fell behind. Systematic shale-holes in the social structure 
have evolved into chasms through which some have tumbled like boulders and some have dropped like 
grains of sand. Access to education and opportunities have become increasingly stratified. Educational 
systems worldwide have been affected by the advance of the global pandemic and the ensuing closures of 
schools. As education takes new competing forms such as intensified online education, those who 
previously experienced inequity in school and educational opportunities suffer even greater 
disadvantages. Educational poverty, which refers to limited access to education, and education poverty, 
which refers to a lack of opportunities and supports to engage in education, expands into another 
dimension termed educational zooming. The system-induced sudden loss of mature, extensive, and 
inclusive systems of school attendance has very much amplified stratification in education, both within 
and across academic systems worldwide. Most educational systems have been somewhat successful in 
ensuring students’ most basic access to online schooling. However, those who previously failed to access 
online schooling education have fallen into a double trap, from which it is hard to emerge. Lack of any 
technology greatly limits utilities of anything education-related, whether online schooling or any learning 
materials. This is a systemic issue that many low-income states could hardly successfully cope with. 
However, even with all hardware resources and facilities prepared, some slum schools fail in any 
educational zooming engagement due to their poverty of capital and human resources, low expectations 
of families and students for education, and lack of motivation to engage in schooling [23, 24]. 

CONCLUSION 
Educational equity remains an elusive yet critical goal in the pursuit of global development and justice. 
Despite decades of advocacy and reform, structural inequities rooted in socio-economic, racial, gendered, 
and geographic disparities continue to hinder access to quality education. The examination of global case 
studies reveals that while contextualized solutions offer promising strategies, there is no one-size-fits-all 
approach to achieving equity. Instead, educational systems must embrace a pluralistic framework that 
acknowledges diverse epistemologies and experiences, particularly those from the Global South. 
Theoretical perspectives, such as social justice and critical pedagogy, provide vital tools for interrogating 
entrenched systems of privilege and for crafting responsive curricula and policies. Furthermore, 
community engagement and the responsible integration of technology are essential in empowering 
marginalized voices and sustaining equitable change. As the world navigates post-pandemic recovery, a 
renewed commitment to inclusive, participatory, and transformative education policies will be paramount 
to ensuring that all learners—regardless of background—have equal opportunities to thrive. 
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