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ABSTRACT 
Educational policy-making is a complex process influenced by various stakeholders, including 
government officials, educators, students, parents, and community organizations. Community input in 
educational policy plays a crucial role in ensuring that policies reflect local needs, foster equity, and 
enhance educational outcomes. This paper examines the historical context of community involvement in 
education, the benefits of inclusive decision-making, the challenges faced in engaging diverse 
stakeholders, and best practices for fostering effective collaboration. By integrating community 
perspectives, educational policies can be more responsive, equitable, and impactful in shaping student 
success. 
Keywords: Community engagement, educational policy, stakeholder involvement, public education, 
participatory decision-making, school governance. 

INTRODUCTION 
The local, national, and local governments, mayors, school boards, local organizations, principals, 
teachers, students, parents, families, and community stakeholders all have stakes in the educational 
system of their local area. Some communities are well organized to push the agendas that they want. 
However, the current public education system, in response to local centering, has developed a very 
disparate set of instruments of accountability that operate around the nation—standardized testing, 
teacher evaluations, or school finance policies. In the current era of "data" and "accountability," do 
students, principals, and teachers in schools "listen" to their local communities? What would happen if 
teachers and principals listened to the local communities and stakeholders in the formation of educational 
policies? The principal message of this paper is that not only should teachers listen to their local 
communities in the formation of educational policies, but educational policies in general ought to be more 
inclusive of the voices of communities [1, 2, 3]. "It takes a village"—to be sure, parents, educators, and 
institutions of schooling spend the majority of students' lives helping to shape their values and academic 
progress. As students grow older, so too does the number and diversity of people who are involved in 
their lives that can contribute to a holistic education. These relationships affect students and their 
learning outcomes in a multifaceted manner, having a variety of effects on the cognitive, behavioral, 
social, and emotional aspects of growth, allowing teachers with such networks of investments in students 
outside of the traditional school actors. Inclusive—as much as possible—discursive practices in forming 
educational policies are overdue. Communities that work to elevate the voices of those previously lost in 
policy silencing face a time-consuming, often difficult, but essential ethically warranted, or necessary 
change to institutionalize in our public schools today [4, 5, 6]. 

Historical Perspectives on Community Involvement in Education Policy 
The involvement of communities in school-related matters is as old as that of schools themselves. 
Although the present mechanisms for school-community cooperation are considerably more formalized 
than in the past, it is clear from examining the early roots of popular education that education has not 
been just another area of life from which people are excluded. For instance, commencing with early 
Puritan educational history, there is evidence that as soon as the frontier setting and the requirements of 
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settlers permitted, the New England town meeting was organized and schools were established and 
maintained through the establishment of local taxes. As in the case of the New England town meeting, 
the efforts of other such voluntary organizations that sought to further the interest and participation of 
the population ultimately lost to the drive for public schools, consistently bringing the ethical issue of 
genuine public education to the attention of Eurasians and Americans. However, the tension between 
providing for the needs of all segments of society and seeking public conditions that offer an educated and 
responsible populace continues to be debated from the early Greeks and Romans to the present. The 
study of educational administration and the subject of policy analysis is linked to the historical perspective 
area outlined above that identifies and defines governmental control over the public school to a 
responsible and informed local community [7, 8, 9]. 

The Benefits of Community Input in Educational Policy-Making 
Several benefits are associated with engaging community members in educational policy-making. First, 
because local stakeholders have a unique perspective shaped by their experiences, they may suggest 
policies that address local challenges in a relevant and powerful way. When stakeholders are involved in 
policymaking, they are more likely to both trust and understand the new rules. Consequently, 
stakeholders may be more likely to support the policy in a public meeting, volunteer to help implement it 
and make the role of schools in children's lives more visible to their families. This involvement, in turn, 
can lead to improved educational outcomes. When families are involved in school, children perform better 
academically [10, 11, 12]. When it comes to policymaking, diverse stakeholders must provide input on 
the intentions, proposals, and performance of potential innovations aimed at improving existing policy. 
This may be true whether or not those potential changes are viewed as radical. Given that equity is 
widely valued in public education, early subordinate voices are crucial because they can better represent 
the interests of people who have been historically marginalized or have limited access to the system. 
Several organizations are making early efforts to engage consumers, businesses, and other stakeholders in 
policy development [13, 14, 15]. Moreover, local employers will also be involved in the pathways as 
explicit stakeholders, collaborating with the district on the design and on-the-job training for students 
transitioning to trade-specific work. In essence, the systemic design of these efforts is to involve the 
community in setting up multiple mechanisms for youth to become engaged stakeholders in their 
educational system. These adaptations to the standard social change model were developed taking into 
account the particular context for CMOs described above and directly engaging stakeholders and 
beneficiaries. In this integrated change approach, the community is the key actor from the beginning, and 
new ideas and activities are systematically designed to interact with existing actors and activities, 
engaging them actively from the outset in an integrative, collective, and value-driven change model. This 
engagement of stakeholders in both identifying needs and in the creation of the customized platform from 
which the innovation arises is based on anti-flow logic [16, 17, 18]. 

Challenges and Limitations of Community Engagement in Education Policy 
Compared to interest in the topic, there is scant and scattered research that examines the conditions 
under which community engagement might work and under what circumstances it fails. These critical 
perspectives offer four key, emerging limits to community input, the first of which is structural barriers. 
Obvious barriers to effective community engagement include cash and access. If people are being asked to 
engage in processes on an unpaid basis, there are very real pressures on people's time. Also, in a context 
of continuing economic structural inequality, rural, remote, and Indigenous communities often do not 
have ready access to the Internet, and members of education support groups cannot assume that there is 
widespread familiarity with government policy, policy-making, or language. Tangential to access, other 
barriers to community engagement include the time demands on those expected to participate and what 
kinds of discussions are possible given these multiple pressures of space and time. Worries have also been 
expressed that well-resourced professional parent organizations might drive the consultation agenda in a 
way that advantages the already articulate and advantaged who participate in organizations like these 
[19, 20, 21]. Second, there are competing priorities. The construction of a group of participants in 
education policy-making will often create a set of tensions between and among the various stakeholders 
and wider community members. There are many reasons why individuals participate in policy discussions. 
Some of the more obvious reasons that will not be covered in this paper include the conversational and 
social dimensions of participation in such discussions, which are not to be discounted. However, some 
education policy watchers argue that there are some key issues that a few key individuals push, endorse, 
and advocate for depending on their backgrounds, membership in ethnic communities, or positions and 
experiences in schools. Opinions about how much happens are relevant to the impact of community 
consultation or community engagement in the policy-making process. In this respect, there has been some 
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concern expressed as a result of the following question: What payoffs do community representatives 
departmental officers, and policy designers in general expect to receive by interacting with each other? In 
a globalizing and corporatist era moving into a new learning age, how does a notion of consultative 
democracy fit with a consultation that can co-opt dissidence, modify the critics, and promise to secure the 
loyalty of the community by bringing marginal interests to the center of debate? [22, 23, 24]. 

Best Practices for Effective Community Involvement in Educational Policy Making 
Establishing clear communication channels can facilitate the dialogue between the communities and the 
policymakers, and have practices, processes, and policies based around transparency and trust-building. It 
refers to communication in relevant local languages about local issues. In every step of this process, 
policymakers should have three words in their minds: "inform, consult, involve." The first step, being 
informed, will share any decisions that have been made with the public well in advance. Through 
consulting, public views and perspectives are gathered and considered. Then, priorities, concerns, and 
interests can be addressed through the development of responsive educational policies that are inclusive 
and based on the belief that all perspectives are of value. By involving, real public involvement can be 
developed through a participatory process, where final decision-making power is delegated. Any reports 
or documents created during the decision-making process can be properly conveyed to the public 
promptly. A range of training opportunities will increase the capacity of community groups and 
individuals to become more involved in decision-making and embrace the opportunity to do this. This 
process should be responsive to the level of capacity of the audience, being mindful of current levels of 
understanding and the need for information. This is an opportunity to be more inclusive of all sectors of 
the community, including those with language or literacy barriers through being more visual in our 
dissemination of information. The inclusion of illustrations in some of our recent work in the central and 
far west of New South Wales is important. Training can also support organizational capacity through 
change management to support leadership, workplace planning, and continuity across the region for 
education. The verified outcomes of any engagement process must be taken seriously and inform future 
and current initiatives. Technology can be an effective way of gathering feedback through social media 
group monitoring of trends, either local websites of schools or government website feedback. Engaging 
the community and parents through exposure to online tools will also improve the perception of the 
department as an innovative entity. In conclusion, community involvement is never one-size-fits-all. 
There need to be many methods for policymakers to involve the public that both take into consideration 
their community's special characteristics and resources and operate effectively. Any defined process, 
resource, or time involved would not be one-size-fits-all either, but the level of effort needs to equate to 
the need to be inclusive of everyone [25, 26, 27]. 

CONCLUSION 

Community input in educational policy-making is vital for fostering equitable and effective education 
systems. Historically, communities have played an essential role in shaping schools, and contemporary 
engagement continues to be critical in addressing local educational challenges. While there are barriers to 
inclusive participation—such as structural limitations, competing priorities, and accessibility issues—
strategic approaches can enhance stakeholder collaboration. Clear communication, transparency, training 
opportunities, and the use of technology can strengthen engagement and ensure that community voices 
contribute meaningfully to educational policies. By prioritizing inclusive decision-making, schools can 
create policies that better serve students, families, and the broader community, ultimately leading to a 
more responsive and effective education system. 

REFERENCES 

1. Messiou K, Bui LT, Ainscow M, Gasteiger-Klicpera B, Bešić E, Paleczek L, Hedegaard-Sørensen 
L, Ulvseth H, Vitorino T, Santos J, Simon C. Student diversity and student voice 
conceptualisations in five European countries: Implications for including all students in schools. 
European Educational Research Journal. 2022 Mar;21(2):355-76. sagepub.com 

2. Goering AE, Resnick CE, Bradford KD, Othus‐Gault SM. Diversity by design: Broadening 
participation through inclusive teaching. New Directions for Community Colleges. 2022 
Sep;2022(199):77-91. wiley.com 

3. Reed MS, Rudman H. Re-thinking research impact: voice, context and power at the interface of 
science, policy and practice. Sustainability Science. 2023 Mar;18(2):967-81. 

4. Knight C, Conn C, Crick T, Brooks S. Divergences in the framing of inclusive education across 
the UK: a four nations critical policy analysis. Educational Review. 2023 Jun 23:1-7. 

https://journals.sagepub.com/doi/pdf/10.1177/1474904120953241
https://onlinelibrary.wiley.com/doi/pdf/10.1002/cc.20525


 
 
https://www.eejournals.org                                                                                                          Open Access  

 
This is an Open Access article distributed under the terms of the Creative Commons Attribution License 
(http://creativecommons.org/licenses/by/4.0), which permits unrestricted use, distribution, and reproduction in any medium, 
provided the original work is properly cited 
 

Page | 95 

5. Artiles AJ, Harris-Murri N, Rostenberg D. Inclusion as social justice: Critical notes on 
discourses, assumptions, and the road ahead. InInclusive Schooling Practices Tip V 45# 3 2021 
Jul 20 (pp. 260-268). Routledge. [HTML] 

6. Shume TJ. Conceptualising disability: a critical discourse analysis of a teacher education 
textbook. International Journal of Inclusive Education. 2023 Feb 23;27(3):257-72. 

7. Dilbaz E. AN OVERVIEW OF EDUCATION, ITS SOCIOLOGICAL FUNCTIONS AND 
THE COMMUNITY-BASED SCHOOL. International Journal of Education Technology & 
Scientific Researches. 2023 Sep 1;8(23). ijetsar.com 

8. Msacky R, Nyanzira L, Bujiku RR. Role of parental involvement in student discipline: Insights 
from community secondary schools in the local government authorities of Tanzania. 
International Journal of Educational Management and Development Studies. 2024;5(2):77-95. 
[HTML] 

9. Villarroel A, Alfaro J, Reyes F, Carrillo G, Ditzel L. A sense of community at school and the 

subjective well‐being of Chilean students. Journal of Community Psychology. 2022 
Jul;50(5):2130-43. udd.cl 

10. Fotheringham P, Harriott T, Healy G, Arenge G, Wilson E. Pressures and influences on school 

leaders navigating policy development during the COVID‐19 pandemic. British Educational 
Research Journal. 2022 Apr;48(2):201-27. researchgate.net 

11. Shim RS, Starks SM. COVID-19, structural racism, and mental health inequities: Policy 
implications for an emerging syndemic. Psychiatric Services. 2021 Oct 1;72(10):1193-8. 

12. Kilag OK, Sasan JM. Unpacking the role of instructional leadership in teacher professional 
development. Advanced Qualitative Research. 2023 Feb 28;1(1):63-73. researchsynergypress.com 

13. Bacq S, Aguilera RV. Stakeholder governance for responsible innovation: A theory of value 
creation, appropriation, and distribution. Journal of management studies. 2022 Jan;59(1):29-60. 

14. Urbinati A, Landoni P, Cococcioni F, De Giudici L. Stakeholder management in open innovation 
projects: a multiple case study analysis. European Journal of innovation management. 2021 Oct 
12;24(5):1595-624. academia.edu 

15. 15. Nguyen LL, Khuu DT, Halibas A, Nguyen TQ. Factors that influence the intention of 
smallholder rice farmers to adopt cleaner production practices: An empirical study of precision 
agriculture adoption. Evaluation Review. 2024 Aug;48(4):692-735. sagepub.com 

16. Keseru I, Coosemans T, Macharis C. Stakeholders’ preferences for the future of transport in 
Europe: Participatory evaluation of scenarios combining scenario planning and the multi-actor 
multi-criteria analysis. Futures. 2021 Mar 1;127:102690. 

17. Kiss B, Sekulova F, Hörschelmann K, Salk CF, Takahashi W, Wamsler C. Citizen participation 

in the governance of nature‐based solutions. Environmental Policy and Governance. 2022 
Jun;32(3):247-72. wiley.com 

18. Serrano-Bedia AM, Perez-Perez M. Transition towards a circular economy: A review of the role 
of higher education as a key supporting stakeholder in Web of Science. Sustainable Production 
and Consumption. 2022 May 1;31:82-96. sciencedirect.com 

19. Mukherjee P, Sastry S. Problem definition and community participation in environmental health 
interventions: an exploratory study of groundwater arsenic remediation. Health Communication. 
2022 May 12;37(6):717-25. 

20. Jiang X, Chiu DK, Chan CT. Application of the AIDA model in social media promotion and 
community engagement for small cultural organizations: A case study of the Choi Chang Sau 
Qin Society. InCommunity engagement in the online space 2023 (pp. 48-70). IGI Global. 
[HTML] 

21. Jiang L, Gu MM. Understanding youths’ civic participation online: a digital multimodal 
composing perspective. Learning, Media and Technology. 2022 Oct 2;47(4):537-56. 

22. DeVito MA, Walker AM, Fernandez JR. Values (mis) alignment: Exploring tensions between 
platform and LGBTQ+ community design values. Proceedings of the ACM on Human-
Computer Interaction. 2021 Apr 22;5(CSCW1):1-27. acm.org 

23. Kallis G, Stephanides P, Bailey E, Devine-Wright P, Chalvatzis K, Bailey I. The challenges of 
engaging island communities: Lessons on renewable energy from a review of 17 case studies. 
Energy Research & Social Science. 2021 Nov 1;81:102257. sciencedirect.com 

https://www.taylorfrancis.com/chapters/edit/10.4324/9780203764121-8/inclusion-social-justice-critical-notes-discourses-assumptions-road-ahead-alfredo-artiles-nancy-harris-murri-dalia-rostenberg
https://ijetsar.com/DergiPdfDetay.aspx?ID=636
https://www.neliti.com/publications/579187/role-of-parental-involvement-in-student-discipline-insights-from-community-secon
http://repositorio.udd.cl/bitstream/11447/5288/3/A%20Sense%20of%20Community%20at%20School%20and%20the%20Subjective%20Wellbeing%20of%20Chilean%20Students.pdf
https://www.researchgate.net/profile/Gabrielle-Arenge/publication/353589161_Pressures_and_influences_on_school_leaders_navigating_policy_development_during_the_COVID-19_pandemic/links/61b36bbdfd2cbd72008ec537/Pressures-and-influences-on-school-leaders-navigating-policy-development-during-the-COVID-19-pandemic.pdf
https://journals.researchsynergypress.com/index.php/aqr/article/download/1380/1110
https://www.academia.edu/download/115454235/EJIM-03-2020-007620240529-1-9pmhx5.pdf
https://journals.sagepub.com/doi/pdf/10.1177/0193841X231200775
https://onlinelibrary.wiley.com/doi/pdfdirect/10.1002/eet.1987
https://www.sciencedirect.com/science/article/pii/S2352550922000355
https://www.igi-global.com/chapter/application-of-the-aida-model-in-social-media-promotion-and-community-engagement-for-small-cultural-organizations/318883
https://dl.acm.org/doi/pdf/10.1145/3449162
https://www.sciencedirect.com/science/article/pii/S2214629621003509


 
 
https://www.eejournals.org                                                                                                          Open Access  

 
This is an Open Access article distributed under the terms of the Creative Commons Attribution License 
(http://creativecommons.org/licenses/by/4.0), which permits unrestricted use, distribution, and reproduction in any medium, 
provided the original work is properly cited 
 

Page | 96 

24. Yet M, Manuel P, DeVidi M, MacDonald BH. Learning from experience: Lessons from 
community-based engagement for improving participatory marine spatial planning. Planning 
Practice & Research. 2022 Mar 4;37(2):189-212. [HTML] 

25. Chapman E, Pantoja T, Kuchenmüller T, Sharma T, Terry RF. Assessing the impact of 
knowledge communication and dissemination strategies targeted at health policy-makers and 
managers: an overview of systematic reviews. Health research policy and systems. 2021 
Dec;19:1-4. springer.com 

26. Al-Tarawneh A, Al-Badawi M, Hatab WA. TRANSLATING GOVERNANCE AND LEGAL 
COMPLIANCE: EXPLORING THE ROLE OF TRANSLATION IN FACILITATING 
CORPORATE REPORTING AND POLICY IMPLEMENTATION. Corporate Law & 
Governance Review. 2024 Sep 1;6(3). [HTML] 

27. Chauhan V, Hamada N, Garnier-Laplace J, Laurier D, Beaton D, Tollefsen KE, Locke PA. 
Establishing a communication and engagement strategy to facilitate the adoption of the adverse 
outcome pathways in radiation research and regulation. International journal of radiation 
biology. 2022 Dec 2;98(12):1714-21. tandfonline.com 

 

CITE AS: Okwerede Emmanuel. (2025). The Role of Community 
Input in Educational Policy-Making. Eurasian Experiment Journal 
of Arts and Management 7(3):92-96 

 

 

https://www.tandfonline.com/doi/abs/10.1080/02697459.2021.2017101
https://link.springer.com/content/pdf/10.1186/s12961-021-00780-4.pdf
https://search.ebscohost.com/login.aspx?direct=true&profile=ehost&scope=site&authtype=crawler&jrnl=27071111&AN=180190869&h=La0i3g2hKlmfa4H61pD0ue0G6nQjx2zm940zfO7VBjqWOnD%2Fe2Ol2yBGHLu4nll8njcaW%2BbYaNPVU0zSLNPIIQ%3D%3D&crl=c
https://www.tandfonline.com/doi/pdf/10.1080/09553002.2022.2086716

